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The young Tsunesaburo Makiguchi and our times
From the frontline of research onJinsei chirigaku

l. Why now is the time to reflect on the ideas cdkWuchi

I'd like to begin this section with an issue of iradiate concern. At present, i.e. as of
September 1982, two of four candidates for thedestdp of the governing party in Japan
have indicated that “a national crisis of unprece€e gravity demands austerity from all
our people” and are alluding to the probable useoefcive policies, on the assumption
that the next government will be forcing these gieb onto the great majority of the
people. This has been reported on a number of mesasand as a result the mass of
people are showing no particular reaction. Wherst €ncountered these reports myself,
| was astounded that people did not feel more agel recall, the sovereignty of this
nation was supposed to lie with us, its people.

Recession - only to be expected, trade frictionnly to be expected, administrative
reforms - only to be expected, more taxes - onlyg@xpected, control of textbooks -
only to be expected, military expansion— only tcelgpected... As an agenda of power
politics that assumes everything is “only to beextpd” is advanced day by day toward
completion, one day we may wake up to find thattive,great mass of people at the
bottom of the pile, are locked into an identicaliation as that of the 1930s in terms of
our society and culture.

One aspect of our society and culture symptométi¢hee 1980s is the admiration all
Japanese have for “power” and the way in which tiheye allowed themselves to
become captives of “power.” Even granted that eesalt of the social phenomena we
witness every day - the most ordinary politicianddenly elevated to prime minister, the
most vulgar of people suddenly television perfosngho lead public opinion, to name
just two examples — every one of us labors undeiliision that we too can have power
if only we want it, because in this we must se¢ éhgestalt is produced sufficient to
create the pattern for this illusion, there is @dolly no need to single this phenomenon out
for special criticism. However, the significancetlois admiration of power and desire for
“power” and the voluntary curbs placed on the kgffeak of here incorporates a warning
about the current irregular state of affairs inatam which the psychology of the people
at the level of everyday existence is permeatealitiirout with this “love of power.”
Thanks to innovations in advanced science and tdoby that surpass those of the west,



the vast majority of Japanese people now want wobé&olled, want to be ordered
around, and are seeking affirmation of themseludhis way, however it must be said
that it is precisely these attitudes in thought dmastitute an expression of the “will for
power”.

Why then is the country so full of people who atteal by the idea of power? One
conclusion we inevitably arrive at is the well-wdheory that the leaders of the absolutist
Meiji regime only accepted those aspects of mo&emopean culture that suited their
purpose, and used these without experiencing anfjfictoof ideas with the pre-modern
elements within themselves. No matter how much aeyades to deny it, those great
achievements of our Meiji forbears still surroursdwith a formidable barrier that
prevents us from crawling out of the depths of misfortune. Another reason, which
should at the same time be understood from a hweegpective including cases in the
West, is that because the ideologies and systemm®adérn public education were
formulated and put into practice purely to satisfy political, economic and military
demands of the modern nation state that sprung tgpid succession during the
nineteenth century, the humanity and individualguagss of children in compulsory
education were relegated to a secondary positieptiority being immediate benefit to
the state, and that for a long time, nobody nottbetlithis strategy was very much putting
the cart before the horse (i.e. inverting the emtithe means, the subject and the object).

Children entering this absurd system of public edioa forced on them by the state in
the end will spend their lives dependent on rutesr@gulations devised by others (i.e.
totally different rules to the basic principleslité they discover themselves). This
education is by rights hardly deserving of theefititowever the state disregards this fact,
accords teachers a semblance of authority, andgahem to drag children toward
whatever the goals of the state happen to be. timfately, for far too long before the
modern period teachers tended to be monks whodraé down in the world, the top
servants of aristocratic families, or hangers-owe#lthy merchants, in other words
people not fitting properly into any particular apational group, so from the moment
they gained any authority in the eyes of the wdaddgchers had no hesitation in taking on
the role the scapegoats charged with implementiagrijustices of the state. In
education in Japan in the modern period, even smtlean in Europe, the power of the
state loomed sternly behind the teacher, on taphi¢h sat the authority of the teacher
standing before the children. This existence ahalsnumber of people giving the orders
and a large majority subordinate to them contiraves today as a flaunting of



educational authority that has prevailed sinceMigi period, despite the emergence of
conspicuous variations in the 1980s like @akushu shido yoryo (“Guidelines for
instruction”) andKyotsu ichiji shiken (universal university entrance examination)
courtesy of the officials of the Ministry of Eduat. The production of people graded
according to their “deviation value” i.e. how thejate to the average, suits the goals of
the state (these days the maintenance of a highetatrolled society) perfectly.

Alfred Adler is known as the psychologist who folated a theory of “individual
psychology” as an alternative to the teachingsoffentor Freud, who believed sex to be
the main determinant in personality, concentraisgead on the conflict between
feelings of superiority and inferiority. Adler doed people into submissive and
imperious types, and reported that both these tgpeproduced during the process of
education. “The greatest disadvantage of an ad#tioe education,” he wrote, “lies in
the fact that it gives the child an ideal of poward shows him the pleasures which are
connected with the possession of powddider standing Human Nature).

Bertrand Russell, influenced by the psychology respof Adler, adds in his bodRower
(1938), (Chapter Two, Leaders and Followers) “Auitlative education produces the
slave type as well as the despotic type, sinaaidd to the feeling that the only possible
relation between two human beings who cooperateisin which one issues orders and
the other obeys them.” Russell continues latenalle spoken hitherto of those who
command and those who obey, but there is a thpd, tyamely, those who withdraw.
There are men without the courage to refuse sulnisgthout having the
imperiousness that causes the wish to command. i8anldo not fit readily into the
social structure, and in one way or another thek serefuge where they can enjoy a more
or less solitary freedom. At times, men with tlesperament have been of great
historical importance.....Something of the hermi€mper is an essential element in
many forms of excellence, since it enables meedat the lure of popularity, to pursue
important work in spite of general indifferencehastility, and arrive at opinions which
are opposed to prevalent errors."

The “third type, namely those who withdraw” reféere to those who free themselves
from the relationship of command and obedience,rexidhose who have dropped
behind through sloth or stupidity. On the contrdingse are the individuals with the
formidable energy required to take the initiativiel gpropel themselves outside the
“power structure.” In short, if we are to maint&ieedom of thought in the true meaning
of the word, and oppose the prevalent errors, wet make the decision to throw



ourselves bodily outside of all that is “power”. #ming this, but being unable to make
that decision, symbolizes our cowardice as ordinaeyn.

At the very least, | would like to shed some lightthe important question of what it
means to stand outside of the framework of comnaanablobedience and think for
ourselves, by examining the traces of a voyagenthgean eminent person familiar to us.

These traces left by a eminent person familiarstatugoes without saying, are the
numerous sketches that Tsunesaburo Makiguchi téted and discarded,
contemplated and discarded again as he crdatsa chirigaku amid abject poverty.
From this pile of rough etchings was born a monualeacademic work.

Il. Jinsei chirigaku — a product of the pedagogical paradigm

In 1900, the first year of the twentieth centurjzen the “young Tsunesaburo
Makiguchi” embarked odinsei chirigaku, not a single preceding work existed of even
any slight assistance as a model for the scierttiBory of geography he had in mind.
There were of course magazines I#a@shi and a number of published works in
individual sciences falling into the broad categofynatural geography” e.g. geology,
topography, soil science, limnology, oceanograpid/meteorology, but these were a
disparate collection of writings, and to the yougkiguchi at least appeared to be of
little immediate use in the scientific pursuit tfé relationship between land and people
which he was formulating, having either excessivimsufficient detail. Most
importantly, they were in essence mere translaiiensransplants of Western geography
displaying a distinct unwillingness to tackle tksues of life i.e. the real concerns of
Japanese people. For this reason, thanks to thateteposition of the specialists
involved, geography as a discipline had becomesasgingly theoretical in nature,
resulting in a growing aversion to the “dull dryedearning” of those dimensions of
geography dealt with in elementary and middle sttexabooks. Something had to be
done. The question was what could be done to esalodients to build up their powers of
observation, to reveal the powers of reasoningiwigach student that would enable
them not only to answer the question “what?” blittae question “why?” The “young
Tsunesaburo Makiguchi”, desperate to find the ansathis question and realizing that
no existing work would provide the desired resudes;ided that he had no choice but to
write a book himself.



In 1900, Makiguchi was still head of geography akkhido Normal School. The draft of
his lecturevamatojinsei (“Mountains and Human Life”) given in May the prews

year at a regular meeting of former classmatekersthool hall, had been published in
July that year in thelokkaido shihan gakko dosokai zasshi (“Hokkaido Normal School
Former Students’ Magazine”) No. 13. This draftluf t Yama to jinsei lecture was used
again in Chapter Sangaku oyobi keikoku (“Mountains and valleys”) afinsai chirigaku,
published in October 1903. Some slight revisiorstieen made, but this treatment of the
old manuscript i.e. using it three years afterfong (despite the fact that the manuscript
was too long and Makiguchi had no choice but thisnown words “cut it in half for
publication”) itself four years after the actuattiere, demonstrates the attachment and
pride he felt with regard to the manuscript. At faene time, from a bibliographical
viewpoint this manuscript provides a foundationdatending the period during which
Makiguchi worked onlinsei chirigaku back to May 1900.

Now if we take thisyama to jinsei and compare the earlier and later manuscriptaree
surprised to find something extremely important tha as scholars of Makiguchi’s
thought have carelessly missed in our investigatidihat surprise is similar to the
surprise of wandering through the cloud and misthenridge of a high mountain, when
suddenly the cloud and mist is blown away and thmersit of the mountain appears
towering above us in a bright blue sky, much clélsan we had imagined. When we take
a closer look, to our surprise we see it is clegrtrdown to the base of the mountain.
The recenMakiguchi Tsunesaburo zenshu dainana kan shoki kyoikugaku ronshu
(“Complete works of Tsunesaburo Makiguchi Vol. 7arlg essays on the subject of
pedagogy”) (1982; Daisanbunmeisha) reprodi¥@sa to jinsel as it was in its first
magazine publication, including the exhaustive otés and supplementary notes of
proofreader and annotator Hideo Sato. These netege to illuminate the early process
by which Makiguchi’'s ideas were formed, somethifigvbich previously we had little
more than a vague idea. First of all, let us talemok at page 2 of the foreword (pp.
329-30 in the “Complete Works”).

Yama to jinsei (Mountains and human life)

Having been asked to present this lecture, | agngimbut giving it much thought, and
after considering for some time what | should &hout, and coming up with no brilliant
ideas, | chose the following subject and consediet plan based to some extent on the
so-called five stage format. There are time retsbns however, and I'm afraid | am not
much of a speaker, so | can’t promise things wdlkvas planned.



This is the aim of the lecture. | believe you willlincorporate what you hear today in your exigtin

knowledge to form a harmonious whole.

My lecture is calledrama to jinsei (“Mountains and human life”). At first glance you
might imagine a topic like this to be rather praidubut this is not actually the case.
Academic disciplines are not necessarily originalharacter. Look back to the origins of
the law of gravity and what do you find — an apelg that’s all. The great invention of
Pestalozzi too simply involved showing what wasadly there. The same can be said for

geography.

Here, believes that any extravagant ideas evok#teiminds of the audience will have
been largely curtailed.

Well then, how shall we begin? Mountains are somgtiiou have seen with your own
eyes, something familiar to you all, so I'm surelyaready have some thoughts on them.
At the very least let’s put our minds to the foliogy statements.

1. Mountains produce many things.

2. Climbing mountains lifts the spirits.

3. Mountains make rain fall.

4. Mountains create water sources.

The listeners are made here to pull apart theirdsés.

What | want to talk about here are 2. and 3. Wisatyl will be no more than ideas you
already have, or parts of ideas you have, and bwilply try to arrange them in a slightly
more orderly fashion. My topic then, more specificas “explaining what value
mountains have with regard to the various interestbelieve to be our objective in
teaching”.

Here the six kinds of interest must be revised.

1. Interest related to experience
2. Interest related to thought

3. Aesthetic interest

4. Empathetic interest

5. Social interest



6. Religious interest

At this point, believes the concepts assimilatethieylisteners are clearly sorted and they
are ready to accept the ideas a whole. This iprdygaration process.

From here the author moves on to the main topiother words, to ensure his audience
has a firm grasp of what he is talking about apriesents new concepts to them, it is
necessary to divide the material into several sestto explain it.

These sentences leading into the foreword have tigdnom the latelrama to jinsei
manuscript. It would be reasonable to imagine tloeirgds for this omission to be that in
the old manuscript, having “curtailed extravagaeais” in his former classmates at
Hokkaido Normal School, the aim was to make thendérstand the value” of
mountains as in Herbartian teaching theory “witharel to the various interests,” and to
reproduce this without modification Makiguchi thdigvould be annoying for the
readers oflinsa chirigaku. And in place of the section omitted, in the neanunscript,
before embarking on the final section of Chapt&gthgaku oyobi keikoku” (“Mountains
and valleys”), i.e. “Section 8 Summary”, he addsmall script the following
“disclaimer”.

“So far | have analyzed and observed the diffeeégmnents of the effects that mountains
have on human beings, and have been careful myettook the overall effect of the
combination of these elements. Therefore to bigdiscussion to a conclusion, we
need to shift our viewpoint slightly and summanxeat we have analyzed and discussed
so far. At the time, in Hokkaido, I lectured alétbn the question of “mountains and
human life” for the benefit of the students. Agihlg this discussion to an end, | admit
there will be some repetition of that lecture mialehowever as | did have a few things to
add, | have made some slight revisions and madedhised version an abridged version.
(Makiguchi Tsunesaburo zenshu daiikan Jinsei chirigaku (1) [‘Complete Works of
Tsunesaburo Makiguchi Vol. 1 The Geography of Hutaéa (1)] pp. 124-5)

Makiguchi had “analyzed and observed the elemdrtseceffects that mountains have
on human beings”, from “SectionYama no kodo to jinsei” (“The height of mountains
and human life”) to “Section Keikoku to jinsel (“Valleys and life”), however because
the basic framework of his observations was grodndéierbartian teaching theory, it
would be reasonable to interpret these words usedriclude the final section as a desire
to acknowledge what he owed to the pedagogy of &ierb



Already, in the introductory section dilnsel chirigaku - i.e. “Chapter 3kani shui o
kansatsu subeki” (“How we should observe that which is around u#akiguchi uses
Herbartian teaching theory as a framework, sumramthe question of how people
interact with their surroundings as follows: “Basa we deal with all different kinds of
people, we employ various methods of interactioe.May observe moreover that even
when interacting with the same person, as time gges under different circumstances,
or at almost the same time, we use several of #llese methods of interaction.”
Makiguchi even provides a diagram, adding “wherapply the items in the summary on
the right, we should be able to categorize theshasvn on the left.”

Spiritual interaction

Sensory interaction (1)
Interaction via use (2)
Scientific interaction 3)
Aesthetic interaction 4)
Moral interaction (5)
Empathetic interaction (6)
Public interaction (7)
Religious interaction (8)
Experience

Social interaction

This system of grouping spiritual and intellectaelivities into categories such as
“sensory interaction”, “empathetic interaction” xfeerience” and “social interaction”
made perfect sense to people working in educatidapan during the 1880s and 1890s,
and was a system that anyone knowledgeable iffi¢hiswould readily recognize and
understand.

This is in all probability the reason Makiguchi sgiously avoids gratuitous repetition in
the newYama to jinsei manuscript.

What | have gleaned from a detailed comparisoh@bld and new manuscripts is that in
the earlier manuscript, a phrase in parenthesesasted at almost every stage, and at the
end of each section are notes on teaching theayy;ldave already discussed the
experience of mountains and interest in mountainerims of reasoning. Here | realized



that mountains have considerable value in termispfoving understanding.”
“(Observing from this perspective should provokeisnempathetic or social interest. In
other words, interest out of empathy as opposeldetanterest from the viewpoint of
reason that | mentioned earlier. This is the resiulhe conclusions and summary in
Section 4.)". The “young geography student” Tsabeso Makiguchi clearly
grounded his observations of geographical phenonmetiee pedagogical paradigm, at
the same time possessing a command of preciseidqeesnof inductive reasoning, and
eventually “discovering rules” and “establishingngiples” through his own efforts.

The means by which Tsunesaburo Makiguchi achiewvisdtiking into account his
starting point as a thinker, must be found in tedggogical paradigm. The role of
Principles and Practice of Teaching (1886) written by James Johonnot and translated by
Nagao Ariga, the first work Makiguchi encountereuhis admission to the full course of
the Hokkaido Normal School, cannot be overestima@edause the young Tsunesaburo
Makiguchi, who digested the pedagogy of Johonnbidlwcombined/resolved perfectly
in the United States British ideas of empiricakstific consciousness with the
developmental teaching theories of Pestalozzigbrmthe resulting set of ideas to
fruition) as he progressed one step at a time twwae formation of his own ideas, was,
unlike his classmates, sustained in his thinkinglgyounding in the “ocean thought” of
Arahama in Echigo (modern-day Niigata) and theitgriened rationalism” of his time in
Otaru, he was able to master easily the varioasively carefree pedagogical theories of
the first half of the Meiji period. Furthermore, kguchi was able to impose upon
himself a “discipline of ideas” far stronger thdwat of any other student in any normal
school in the country. Pedagogy itself was thetladganced academic discipline in the
modern period, and being inherently a hotchpotettaoted from the essences of various
adjacent sciences, it was convenient in that studgedagogy allowed Makiguchi to
absorb a number of modern sciences at once.

The objective fact of conformity to the above pemtzigal paradigms confirmed by
comparing the old and new texts¥azma to jinse is something that Makiguchi himself
openly acknowledges in his explanatory notedimsel chirigaku. Once again | confess |
will resort to an extract, however | believe iuisavoidable in order to gain a correct
understanding of this acknowledgement.

1. The natural environment that surrounds us on ddisshas a constant physical and
spiritual effect on our daily lives. If we theredoobserve closely all these elements
and their relationship to our lives, we will finklet basis we need to understand the



situation in different regions and countries ascdbsd inChishi. And if we accept
this as what ought to be the popular view of geplgyathen we can largely interpret
the geography of different regions and countridsatvehould be called the various
types of geographical discourse, by applying tliesdamental ideas. Being a bit on
the slow side, what | have come up with despiteatfigs a result of some effort is no
more than what | have endeavored to find out atiesitbasis for understanding. My
learning is only of limited extent, and | am stilable to find an example from which
others may learn from. All | have done is followrs®rules of pedagogy that have
occurred to me to gradually arrange material ineodontent of what | say to you, and
now more than ever | am concerned that | havedadeproduce what | had hoped.
My conclusions are no doubt riddled with defectthimsame manner as my materials.
| hope to receive some guidance on this from tmosee knowledgeable than myself
in this area.

2. Because the objects of our observations are paineasociety we live in now, any
attempt to obtain a correct understanding of thesd$ us inevitably to current affairs.
So while I have remained aware of the objectivéhisfwork, | have sometimes had
no choice but to stray somewhat from my main togig] | ask the forgiveness and
understanding of my readers for this.

Thus Makiguchi does not shrink from stating unequally that he has merely attempted
to arrange the jumble of materials he finds in frairhim into some coherent form while
“adhering to the laws of pedagogy.” This is becandgs attempts to construct a
fundamental theory of geography, Makiguchi is ia gosition of “not having the ability
to forge parameters for this structure” and Makigutemself has no hesitation in
confessing that he is unable to find an alterndtiMeasing his ideas on the structure of
pedagogical theory.

If Makiguchi had submitted unquestioningly to treithority” of existing works on
geography and thought, “if great teachers of suelited reputation cannot do it, how
could someone like me?” or “there must be conshlerdifficulty involved if such great
men do not do it, so there’s no way | could,” thdrat would have happened? He would
have decided that the foolhardy endeavor that tnasvtiting ofJinsel chirigaku was

pure madness and discarded the idea before ewenpding it. That however, is not what
happened.

[l “Anti-authority” ideas — relativist value thep



Suddenly we find ourselves close to the end ofdiggussion.

There can be no doubt now that the “young Tsunesddakiguchi” employed the
pedagogical paradigm to construct a unique sysfegeagraphical theory. So far | have
discussed the various influences leading to théngrof Jinsel chirigaku, but merely
comparing Makiguchi’s work with existing work in @graphy relegates the ideas of
Makiguchi himself to the status of a mere shel arakes it impossible to grasp the true
nature of those ideas. The study of Makiguchi’'sutiid has once again entered a new
dimension and a new phase.

We must not reach the hasty conclusion however tiatkiguchi succeeded in
developing a unique and creative geography systehinbself simply by “adhering to
the laws of pedagogy”. Aspects of his system witleodoubt belong in the realm of true
inspiration. In these, Makiguchi displayed a gerali$is own.

Having recognized this we must remember dhagei chirigaku was as we might expect a
work conceived, contemplated and researched outfsedeealm of “power” (the
command/obedience relationship). Returning to thedw of Russell, in terms of being
created during a period and at a place when ap&vas one of the “third type namely
those who withdraw,” determined to enjoy “a soljtineedom” and indulging in
“something of the hermit’'s temper”, Makiguchdssei chirigaku certainly fits the bill.

In April 1901, Tsunesaburo Makiguchi, then alscoade master at Hokkaido Normal
School, was forced to accept responsibility forfdraous strike incident, and left
Hokkaido for Tokyo, having been made as it weréath on his sword.” Despite saying
that he was going to write a book on geographfirsitthere seemed little hope of
achieving this. In short, he had little choice tmutontinue the life of an unemployed
wanderer. It is around this time also that Makiguames into contact with the socialist
activists drawn to theleimin Shimbun (“Commoner’s News”) as a meeting place. This
was a life light years from his existence as a rasohool teacher, during which he had
gone with the flow as part of the power structuréhe state.

And it is precisely because he wrote during thisgaeas one of “those who withdraw”,
that as Russell says, he was able to “resist tieedlipopularity”, “pursue important work
in spite of general indifference or hostility” atadrive at opinions” which were “opposed
to prevalent errors.” Without diminishing Makiguthother works, the fundamental
reason for his producing such a masterpiedensei chirigaku was that at the time, like it
or not he was beyond the magnetic pull of “power.”



I would like here to draw the reader’s attentiomteery significant point concerning the
writing of Jinsei chirigaku. This is that inlinsei chirigaku, Makiguchi deliberately avoids
the terminology used specifically by those in pavwérave conducted extensive semiotic
searches alinsa chirigaku, however to describe all my findings would consuareoo
much space, so | shall confine this discussiondimgle example.

When you think about it, Makiguchi spent his chddd and his early adult life in
Hokkaido, the school from which he graduated waSdpporo, the administrative center
of Hokkaido, and he “served” (not a term | favauf bs it was widely used at that time |
will employ it, if ironically) for around ten yeammn the staff of his old school, so we
would presume that the wokditaku (development, reclamation, exploitation, i.e. advor
often associated with Hokkaido) would appear frexdjyen Jinsei chirigaku. When we
actually examine the original text however, we e®that Makiguchi has made a
conscious effort not to use the term, and only eywlt in a fairly off-hand manner (or
for paradoxical effect) when it is unavoidable.

In terms of frequencykaitaku only appears four times in an enormous book of one
thousandkiku size pages (i.e. 22 x 15 cm pages) (strictly lipgasix times in four
places). This is certainly not nearly as frequeatiymight be expected. Makiguchi’'s
stubborn determination to exclude the term is biitabvious. The termkaimel and
kaimeijin (“enlightenment” and “enlightened person”) on thlees hand are sprinkled
liberally throughoutlinsei chirigaku, a kind of leitmotiv for the work, appearing overe
hundred times in those one thousand pages in aemwhb “variations on the main
theme.” We must not forget that “enlightenment’nfi@d the foundation of Makiguchi’s
geography, and was the alpha and omega of his pggagaimei (enlightenment;
education) andtaitaku (development, reclamation, exploitation) are venyilsr words

in terms of Japanese expression, both in appeasantcien sound, however their meaning
is as different as “civilization” and “barbarity¥Vhile the latter term i.ekaitaku (these
days"kaihatsu”) has no separate existence from the power os$tiwe or large
corporations, the former, i.kaimei, only exists in close association with the smifithe
individual. There are three or four other reasohyg WMakiguchi had little option but to
treatkaimel with reverence and rejekaitaku, however we can justifiably say that the
main reason was his understanding of the poliical social realities ddaitaku, as
advanced in the main by the state, for what theypwe- a saga of injustice, barbarity and
inhumanity. Any reader afinsel chirigaku who fails to note the textual fact that the
author has consciously avoided the t&araku — a term with which anyone with a
connection to Hokkaido should be more than familiauld fail from the beginning to



understand any of the concepts that the authopmeqting, or experience any change in
themselves. The significance of an item of vocatyulaat only appears six times in four
places is considerable, so | would like now todiath of those uses.

... This is something we must not overlook, like tigndicance of the landing of the
American admiral at Uraga on the Miura Peninsuite, the emergence of a giant of
religious reform (Nichiren) from the southern pafrthe Boso Peninsula, and like the
way in which the development of Hokkailegan at Oshima. We may see then that the
leaders and main instigators of the reforms ofMlegi Restoration, i.e. the people from
the fertile lands of the Satsuma and Choshu ctiidsndeed have some bearing on the
character of the peninsula.

(Chapter 7 Peninsulas and promontories, SecticenihBulas and Civilizations)

This could well be the reason why most of Japaigjeést mountains are famous peaks,
inspiring priests to take to them and pilgrimsreovel around their sacred sites. In
Hokkaido, there are examples of mountain worshipragrthe local people, and perhaps
it is simply that the land has only recently begened u@and they have yet to be
discovered, but there are still unfortunately mopiées on the tops of mountains. The land
has however been developedagnountain people. Can the mountaintops have lpgssi
been left without such adornment for this long®2iwmuch doubt it. And in actual fact
even in our playground of Hokkaido, every year q@miA8 by the lunar calendar the
elderly men and women of Horoto leaning on theilking sticks and forgetting how
bent their old backs are, take their grandchildrenthe rocky Moiwayamd ikar ashipe

in the Ainu language) and climb the mountain whiging their respects to the
thirty-three statues of the Goddess of Mercy eterda view of this, no young person
living in a country of mountains could do less.

(Chapter 9 Mountains and valleys, Section 8 Sumjnary

Because forests are the most influential factahendistribution of rivers, if we know
how many rivers there are in a particular area,whil correspond roughly to the forested
area in the region. Most of the small rivers amelagts of our local areas find their source
in areas of lush forest, and the rivers that fl@tween these trees dry up completely
when the trees are felled as part of developroktite land, so you can see how these
areas are left with nothing but the remains ofrbyeels.

(Chapter 11 Rivers, Section 10 Rivers and enligidendividuals)



Plants do not only differ in distribution accorditmthe climate of an area, but even
within areas subject to the same climatic condgiplant varieties will differ depending
on the soil. This is something obvious to anyone wdists an eye outdoors for even a
short time. The terms sandy plain, grassland, Hosbst and developed aras generally
used indicate the distribution of plant life basedsuch factors as soil and topography.

1) Sunahara (flat sandy areas)

Places where the soil and sand that form the sudathe earth’s crust are exposed are
either completely devoid of plant life, or plarfelis only found in very small quantities.
Narrow strips of flat land near the sea, lakesrarets belong to this category, and are
generally disregarded as areas unable to be @unytose.

5 Kaitakuchi (developed land) An area in which human labor lteseal the state of the
natural environment, using it for the cultivationaovariety of crops. Includes rice
paddies, vegetable plots, grazing land, housedsret.

The above categories and order also indicate theerration of useful plants. In other
words _developed lanekfers to so-called fertile land suitable for grewing of useful
plants, most of which were once areas thickly ceden forest and suitable for dense
growth. Forests become desolate in the followiages, and plant life scarce before
finally disappearing as the region is transfornméd desert.

(Chapter 20 Plants, Section 8 Distribution of pdantrelation to soil and natural features)

The young Tsunesaburo Makiguchi had witnessed aaddhof several actions of
extreme cruelty and inhumanity in the developmémiakkaido, and did not overlook
the injustices perpetrated and the corruptionvlzat rife under the Satsuma-Choshu
government. At the time, (in fact the same candie sf the period after World War 1)
Japanese intellectuals were studiously ignoring iitlore brazen and ignorant of the
opinion leaders losing all inhibitions and glorifgithe government’s actions) the way in
which the great powerless majority of people weiféesing in the name déaitaku, while

a handful of the strong and wealthy in power litiegir pockets; in other words the fact
that the land of Hokkaido was being systematicadigtroyed by “colonization policy”
and “imperialist ideology”. Our Makiguchi’s pendireg powers of observation however
enabled him to see the truth, leaving him consettypaiith no inclination to use a term
like kaitaku employed with such abandon by the government andibhe academics.



(These penetrating powers of observation howewkendi mean that Makiguchi
neglected to fairly assess the positive aspedtaitdku such as modernization and
rationalization, and at no time did he adopt theave-minded stance that all he had to do
to be effective was to criticize and oppose angland everything. Rather he always
insisted on a holistic and relative approach.) Talaok at those four exampleskaftaku
that scrape intdinsa chirigaku. No matter what kind of slant you try to put ory af
them, never does Makiguchi give even the slighiedtof affirmation or unreserved
support for the act ddaitaku. This is one of the remarkable aspectdingel chirigaku.

While on the topic of the remarkable naturdliokei chirigaku, we must not overlook
the fact that Makiguchi harbored pacifist ideashef most radical variety. Around the
summer of 1903, when Makiguchi was working on tremuoscript fordinsei chirigaku,
pressure was mounting to take a tough line ag&ussia, and the whole of Japan was
in suspense, waiting for war to break out. Severfiggsors from Tokyo Imperial
University: Masaakira Tomii, Hirondo Tomizu, Torerko, Sakue Takahashi, Shingo
Nakamura, Noburu Kanai and Kiheiji Onozuka sentessage of support for war to
Prime Minister Katsura, urging him to “take thispoptunity to fly the flag of justice and
face up to what must be done with the means adlisposal” in what became known as
the Shichi hakase kengen or “Seven professors’ proposal”, and engaged tivities that
aimed to muster public opinion behind war, inclytvmriting in newspapers and
magazines and going on speaking tours to publtbieie views, in what became a
well-known event in Japanese history. Through falhis warmongering, our young
Tsunesaburo Makiguchi continued to sing to his Garti-war”, “peace” and
“international harmony” tune in direct oppositianthe majority opinion, in a kind of
basso continuo throughoutlinsei chirigaku. On page four of the opening volume he
suddenly declares, “We feel we are offering ousebo the world and making the world
our home. However in actual fact, we who have entaved the enlightenment of the"20
century have made little headway in these thingsm éfwve are aiming toward them, and
they are things we should be aiming for. Stupidé/impose our own limits and remain
trapped in vain within the confines of our old wsaknd are in danger of being swamped
by our own petty and narrow-minded conflicts.” (ptex 1 An overview of the
relationship between the earth and human beingd)has no hesitation in daring to label
the nationalistshikan or idiots (this wordthikan incidentally is now only used to
describe a perpetrator of sex crimes, but in theagdMakiguchi’s time it was used for
idiot or fool). He then proceeds to clearly tartpeise pressing for war, insisting that the



economic effects of war on private enterprise deserore attention than nationalist
politics.

“This confrontation with the world’s powers is saalbe about autonomy and
independence, but this is only in political terimsterms of economics we bear a portion
of the burden of improving the lives of all by spdéng ourselves to every corner of this
enormous market and cooperating with each otheraesnno more than an outlet for the
items produced as our part of this burden. Thatesseconomists have used the term
“trade group” as a substitute for “country” demaastds this fact. We talk about civilized
nations and uncivilized nations, but this is no enibran the difference between selling
high quality manufactured goods and low qualityridr manufactured goods, the
difference between being an itinerant salesmaroaming a shop. And so the position of
our great Japanese empire in this enormous markete of a long narrow mountainous
land a mere 27,008ubo in area lying between 21 and 51 north and 1201&0ddegrees
east, full of rundown shops, where people sit idlfront of the brazier happily smoking
and waiting for customers; no more than a silk shragptea shop-come-general store with
a cherry blossom symbol on the curtain at the an&astaffed by 40 million employees.”
(Chapter 13 Ocean Section 1 The role of oceansiircurrent situation). Now how’s
that for a far-sighted view?

Makiguchi clearly placed himself outside the magnie¢ld created by the power of the
state. By doing so he developed the ability to @ercthe truth where others could not,
and develop views “opposed to the prevalent errdnKyodoka kenkyu, published in
1912, considering he was employed by the Ministfgaducation to compile a geography
textbook, the way in which Makiguchi still succead®penly venting his “anti-central
authority” views is quite impressiveChiri kyoju (“Geography instruction”) however
(published 1916) is rife with double meanings owlich he has obviously agonized, as
an elementary school principal and thus unavoidphty of the command/obedience
structure. Indeed, iSoka Kyoikugaku Taikei (“A System of Value-creating Pedagogy”)
Volume 1 (1930) and Volume 2 (1931), written durthg period in which his sense of
alienation was rapidly deepening, even in his pmsias an elementary school principal,
he had already begun to voice free opinions outsideealm of “power.” In Volume 3
(1932) and Volume 4 (1934) he vents without inldpithis by now totally
“anti-authority” views. This was a result of theogiing breadth and depth of his spiritual
universe as a follower of the Nichiren Shoshu ggatition is required in any attempt to
rank Makiguchi’s works, but these developmentstlagereason any fair assessment will
conclude thaflinsai chirigaku and the four volumes &bka Kyoikugaku Taikei may be
counted as his masterpieces.



Furthermore iflinsel chirigaku had not been completed, is it not highly dubiowd the
process by which Makiguchi formed his main ideasildave continued to be active
through his second, third and particularly his thwwork —Soka Kyoikugaku Taikei? It
was only when the free spirit tested his wingsidetthe web of power (in some periods
it would be strictly more accurate to say on itsges) that life was breathed into the
skeleton of the pedagogical paradigm.

My research has turned up a number of geniusesewipboyed the pedagogical
paradigm to excellent effect in other fields. Alagar Graham Bell, who discovered the
telephone through his enthusiastic efforts in etlandor the deaf. D.H. Lawrence, who
created great works of literature with piercingghs into the faults of twentieth century
industrial society, based only on the pedagoginakkedge he obtained in training for
teaching at Nottingham University. Both these menenree spirits, who withdrew from
the realm of power. It would be a grave error hosvedwe assume that within the
pedagogical paradigm lies some amazing innate pakelf this were the case, surely
there would be none of that class of inferior s¢hwimcipals — yes-men of the
administration -ranting about “the destruction déieation” or reviving the compulsory
singing of the national anthem and flying of thpalzese flag, issues that confront us so
directly today, and no undignified scrambling bglezly professors for honorary posts
and medals. In the final analysis, we must conclutiat when used by those stubborn
but gentle types able to step outside the bountsoofer” to promote their own brand of
free thinking, the paradigm of pedagogy, whiclruth is no more than a kind of
Jack-of-all-trades jumble of disciplines, can bedig surprising effect.

This is also an issue with which we must all codtavhen we escape to a place where
the logic (or occasionally the sentiment) of “poliiat manages and commands us at
every level from the society of our nation as a ho our everyday lives, and urges us to
affirm its authority, cannot reach us, the persistays of “absolutism” and “authority”
cease to shine on the world and we see clearlyrthatt all things are very much relative
and play only an unobtrusive transitory role. Wewstl notice furthermore that it is the
“reverse thinking” of “escape from the system” teldvates ideas previously on the
outside or the fringes to the highest positiont tae true revolutionary impact. Our
Jinsei chirigaku, which remains clear-headed and optimistic throughis a great work
in that it perceives all of creation in terms oflative thinking”.



