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A portrait of the educator Tsunesaburo Makiguchi:
Radicalism and the pursuit of a universal “knowledg”

l. A radicalist in the true definition of the word

If anyone were to ask me to encapsulate the faihireg, multi-dimensional, dynamic
ideas of Tsunesaburo Makiguchi in a single wordould reply “radicalism” — in its true
definition. Study Makiguchi’s thoughts on geogrgphis pedagogical theories and his
religious ideas and in the end you inevitably a@ Makiguchi the man of flesh and
blood, a man who can only be described as a rasticalthe true sense of the word.
Radicalism is commonly defined as extreme left wtmgught. In broad terms this will
suffice, however in the atmosphere of pragmatidipal dynamism that has prevailed
since the 1970s our understanding of the term adidin has of necessity become less
well-defined. In both the West and Japan, it wath@past regarded as only logical to
associate the left wing movements of oppositiotiggand intellectuals in the period
starting in the 1930s, continuing through the peat-era and into the 1960s with the
political history of the Soviet Union and link tleegroups to that history. The very
foundations of this association are now howeveuestion. Inlma kibo towa (“My
hopes now”), notes from a series of interviews Wwihn Paul Sartre in his last years
(“Asahi Journal”; April 18 — May 2 1980), the phsiopher calls the Soviet Communist
Party “an extreme right wing party.” A section at®logists and political scientists have
long regarded the Communism of the Soviet Unionwhdt is known as Stalinism as
“conservative”, however as we watch the currenpsegsion of striking workers in
Poland, this realistic appraisal of the Soviet Camist party by Sartre as an “extreme
right wing party” would appear to be the most apt.

The true meaning of radicalism then is not a qoasii a set of beliefs being Marxist or
otherwise (as not even the Soviet bureaucracy dmeildescribed as Marxist), but must
rather be a question of whethedividuals are able to hold radical views. Excessive
advancement in the areas of science and technbbgyesulted in the developed nations
to a greater or lesser degree in the creationgbfijnicontrolled social structures. In these
circumstances, there need to exist somewhere fgirmhviduals” who refuse to submit
to the ideology of supremacy of the state and aomty with the uniform modes of
thought imposed on them by the state and by aaltingy society, choosing to retain
their independent spirit as individuals. Individsiahpable of questioning the commands
and symbols of machines that interfere in our liweasked; individuals consistently able
to find new intellectual methods for the dispasaterobservation of an abominably
overdeveloped society; individuals capable of retej utopian ideals in order to
maintain a barrage of criticism toward culturalstures that provide those in authority
with limitless power to control; unselfish individis of integrity who spurn worldly
wealth and fame to allow them to engage in critasglysis of the current state of
affairs; individuals in any case with a love fammankind.

This is what it takes to be a radicalist in thiy dad age.

Through the most difficult of times, our Tsunesabhtakiguchi indisputably remained a
radicalist individual. Makiguchi always viewed tberrent reality as “defective” and
engaged in a fierce ongoing duel with this realittye publishing in sequence of the four



volumes ofSoka Kyoikugaku Taikel (“The System of Value-Creating Pedagogy”)
constituted a continuing battle against the supoyneéthe state and bureaucracy, which
the people of Japan had submitted to unquestionsigte the Meiji period. Because
Makiguchi continued to say what he thought, asnaividual (surrounded of course by
like-minded associates) rather than as a reprasantd the authority of the state, in our
time his ideas have gained the support of the ntgjof people. This is what may be
described as the “paradox of history.”

Il. The young Choshichi Makiguchi’'s encounter with 8ata officialdom

Tsunesaburo Makiguchi the educator’s strongly aepirit and disdain for worldly
advancement, traits that can only be describedreste (although strictly speaking,
human beings are formed as a result of interagitmtheir environment, so we should
not really describe anyone as having such charsitsrat birth), allow us depict him as
a radicalist. We may speculate as to whether Makigchose to be a “contrary”
“eccentric” of a person, deliberately putting hithge situations not to his benefit as a
result of his natural tendencies, but what we @gnfar sure is that he was by nature an
unselfish man of great integrity.

This aspect of his nature becomes apparent whashareé the course of Tsunesaburo
Makiguchi’s life. At least three times in his liléakiguchi was blessed with chance
encounters that had he wished to, he could hawetasgo up in the world” and win
himself what is often called “a place in the sure’ the kind of encounters most people
would jump at as the chance of a lifetime. Threeeti, and each time Makiguchi spurned
the good luck that came his way. This casual dmsttaiopportunities to distinguish
himself that a more worldly person would soon hiaken advantage of is the very
essence of who Makiguchi was, and these encourggerssent in fact the most critical
crossroads in his life in terms of the emergencesoinesaburo Makiguchi the
educational thinker.

Makiguchi’s first chance for worldly advancementeaat the age of sixteen or
seventeen, when he was still known by the name l@timsMakiguchi.

The young Makiguchi traveled to Otaru in HokkaiddlB885. His birthplace, the village
of Arahama (now Arahama in Kashiwazaki city, Nie&trefecture) had prospered
considerably from the shipping that plied the watdrthe Sea of Japan between Honshu
and Hokkaido during the years of the shogunatethBy1880s however the village was
suffering from the rapid rise of modern steamshigesulting in a drastic decline from
prosperity toward destitution. Choshichi would hawthessed every detail of the sudden
drop in the standard of living of his adopted grfattter Zendayu Makiguchi from a
tolerable existence to extreme poverty. Even hednbt been the case, during this period
farming all over Japan was in the process of plegibetween an affluent landlord class
and a landless class, and a succession of ecopaofites enacted by the government
and designed to advance the capitalist system,aschirrency reform and excessive
taxes, inevitably strained the already meager resswf mountain and fishing villages,
which were very much at the bottom of the econgmieze To compound the difficulties

of rural areas, in 1885 the country was hit byréeseof floods, contributing even further
to the recession. These were the circumstancegithiaipted Choshichi to leave for
Hokkaido with the help of his other grandfatherir§hWatanabe.



The young Makiguchi did not however find work immnregdly, only after much searching
eventually securing a position as errand boy aCitazu police station. This job of errand
boy at the police station, in itself a humble goghe scheme of things, could, had
Choshichi been so inclined, opened the door téghece in the sun” and become the first
step on the road to worldly success.

The reason we can say this with such certaintg@sabse ever since Lieutenant-general
Kiyotaka Kuroda had risen to the position of dicgatf the Hokkaido Colonization
Office (i.e. in June 1874) that employed the yoakiguchi, men from the Satsuma
clan (modern-day Kagoshima) had made a clean sofgapsitions in the territory,
monopolizing the administration, and as an offiofthis Satsuma clique, Police
Superintendent Nagayasu Mori who picked up the gdvakiguchi and helped him may
naturally be considered a man of influenceOtaruku shi (“History of Otaru”) (1914,
published by Otaru-ku Hakubunsha), Yoshiaki Wataests to this monopoly of the
Hokkaido administration by men of Kagoshima origwsting in“Chapter 1:Overview”:
“Although his achievements may be great, the framd open disposition of Baron
Kuroda not only allows those officials beneath hinhave their own way in every
matter, but has allowed a skewed culture of nepotispermeate the administration,
with only those from the Satsuma clan advancingréoninent positions. Whether a so-
called appointed official or one of lower rank, py8atsuma people are able to rise to
important posts, and the whole place is full ohthé&om the officials of the Colonization
Office at the top to the employees of private congmat the bottom. Thus two camps
are formed — those from Satsuma and those not §aisuma, resulting in an endless
litany of problems. This is why people call thig theriod of tyranny by officialdom,
despite that fact that these same officials did¢maip considerable achievements in the
development of Hokkaido. The evolution of the pafsgovernor of Hokkaido into a
tactical weapon used in infighting among the Satsieadership also really has its
origins in the colonial era.

A drinking song furthermore encouraging followefdh®e Higashi-Honganiji sect to
emigrate to Hokkaido sings, “Verse 9:High placesfar satsumaimo (sweet potatoes),
low places for wheat and rice — they develop tind like the hearts of the people out
there. Not bad eh, eh, eh, nothing wrong with treatd other ditties of the time referring
to “satsumaimo” in other words likening the deepdpted structure of Kagoshima
bureaucrats in their burgeoning numbers to a patatp, provide ample evidence of
what the situation must have been. It follows th&hoshichi Makiguchi had been a
cunning and impertinent young fellow he would hawgratiated himself accordingly

with the Satsuma officials he encountered and bequaut of the “mainstream” of the
Hokkaido administration. The autobiographies oftDiembers and government
ministers often mention the role of fate, i.e. “eacters between people”, in the success
of their subjects, but in reality these encounégesno more than instances of someone in
a lowly position in society winning the favor ofraeone of higher status at a particular
point in time and skillfully using this break toeiir advantage. The young errand boy at
the Otaru police station however, did not do amgtof the kind.

Instead, Nagayasu Mori, promoted to superintendktite Sapporo police, entreated
Choshichi to live and work in his home as a studeith the young man eventually
being accepted for the full course of study atHlo&kaido Normal School on Mori’s



recommendation. Entry to normal school at that tivas in accordance with the
philosophy of Minister of Education Arinori Mori,lvo made district and ward heads
responsible for choosing their best students. lnarMori’s speeches, he explains the
idea as follows. “Nominating candidates for norsetool is a task of district and ward
heads, who should first of all look for the follow qualities among elementary school
students: candidates should be manly and withoutrane of cowardice, and
consistently earn the affectionate respect of sthiBo obtain this type of candidate,
elementary school teachers should be consulteé aacbrd kept of the names of
promising children. Family connections and persdaabritism should not play the
slightest part in the order in which studentsramminated. Sufficient discretion should
be employed from the start and efforts made torenthe best results are gained from the
resources invested in normal school pupils.”

Mori in other words aimed to further his ideas alfmationalist education” and “school
education” by ordering district and ward headsa#r the country to “hunt out the best
children.” It follows then that young Choshichi Mguchi’'s admission to the Hokkaido
Normal School was a result of his being caughhenrtet of this “hunting of the top
pupils” espoused by Minister of Education Mori, ahdre is no reason to believe it to
have been due in particular to the recommendatiddagayasu Mori as the
superintendent of police in Sapporo. We can howassume this much - that the
officials of an administration so dominated by 8ata people would not have been able
to resist demonstrating to both themselves aigrstthe extent of their own prestige by
faithfully carrying out the orders of a Minister Bflucation with the same Satsuma
origins as themselves. It is highly likely that 8riptendent Nagayasu Mori did remark
to the young Makiguchi in the normal course of @gefirhe best future for you young
man would be as a teacher. I'll talk to the disthiead and make sure you get into
Hokkaido Normal School.” In any case, Choshichi Makhi was admitted by
recommendation (i.e. without having to pass anyremations) to the Hokkaido Normal
School in April 1889.

There are no signs on this occasion of the youniiddiahi attempting to make use of his
good luck. Even had it occurred to him, at sevandakiguchi did not have the
resources to do so, and one also suspects thattiivikiguchi simply studied hard and
suddenly found himself “somehow” admitted to themal school. All he did know was
that had he not had the good fortune to meet aoritapt personage of the Satsuma clan
with direct links to the hub of the Hokkaido adnstnation, in other words if he had not
encountered a Satsuma official, thme@ybe he would not have been admitted to normal
school. We should not therefore become too achavweay and assume that the young
Makiguchi did not use the good fortune that canseway, or that he rejected it out of
principle. What we can safely say however is thatli probability even with a
connection of this degree, in a country of @ame nschaft nature of Japan in which
nepotism spread its tentacles far and wide, a shy@ung man hoping to work his way
up to the rank of businessman or politician ofis@ivould not have been so
uncalculating. In other words we approach a tretupe of Makiguchi if we understand
him as someone who never possessed the innatedsteeswrequired to use others to
make his way in the world, but rather as someonie a/greater tendency than usual to
think in exactly the opposite way.



The reason we can be justified in saying this witbh certainty is that of all the “ways of
thinking” that the young Makiguchi studied and neastl following his admission to the
Hokkaido Normal School, (our knowledge of which ns/e no choice but to base on the
scant mention he gave to the subject in his wofkster years), those which appealed to
him most strongly were the developmental educatieories of Pestalozzi and Johonnot,
and it is obvious that Makiguchi did not agreeha slightest with the military-style
training methods used at the school or the natistndbctrines that the school authorities
tried their best to inculcate in the students. AriMori’s ideas on education were in one
respect based on American-style progressive rdisbnleories, and Mori did not
demand that normal school education be composé&elgrdaf the gung-ho militarist or
nationalist teachings generally associated withp#reod, however following Mori’s
assassination the education authorities optechisidtter route exclusively, and the
dormitories of normal schools took on the aspechititary barracks. The young
Makiguchi was one of those forced to live in thbaerack-like conditions, and we may
safely assume he was punished heavily by the stdeents with little justification. This

is a time of his life however that he never mergihneven in his final years. No doubt he
had some unpleasant memories of this period. Iwbigs published in later years
incidentally, it is themes such as “development&ason” “education as economy” and
“happiness as the goal of education”, the main #saf Johonnot’s work “Principles

and practice of teaching”, which he learned fromtektbooks at the normal school (i.e.
during classes) that are played out over and ovarsymphony of ideas. In other words,
while most normal school graduates learned and tmdbleart only the three essentials of
“obedience, friendship and respect for authoritgtilled by militarist training, our

young Tsunesaburo Makiguchi learned something cetalyl different — the principles of
“development”, “reason”, “economy” and “happinesaimong all his classmates (in fact
among all the graduates) he was the one studenpwked up a totally different variety
of knowledge at the Hokkaido Normal School.

In saying that Makiguchi picked up something cortgdiedifferent however, what he in
fact gained was the realization of a faithful andwuaate transfer of the progressive and
enlightened rationalist thought found in the ideBArinori Mori. If all graduates of the
normal school were to have sufficient ability fesghssionate introspection, observe
correctly what they saw, and use ideas withoutd®mpted by the possibilities of
worldly advancement, they should really have ledrthe same things that Makiguchi
did. Instead they paid attention only to the militatyle training, the “three essentials”
instilled by that training, and the philosophy oifirgg with the flow in order to get on in
life. This resulted in an enormous gulf between Mgakhi and his normal school peers in
later years. From the perspective of the vast ritgjof more worldly normal school
graduates of the time, Makiguchi no doubt appearedccentric, a person with an odd
tendency to think and behave in the opposite wdlggdghoughts, needs and desires of
ordinary people.

Alternatively, in general perhaps the correct osgons and judgements are in fact the
exclusive domain of the eccentrics and the contrggs (who have been described
using any number of expressions including the atile perverse, the unpopular, the



ones who swim against the tide of prevailing comrsense, those that stick out or are
isolated from the rest), i.e. the people with idepgosite to those of the majority, or the
people on the frontiers of society. There can bdaubt that even as a teenager
Tsunesaburo Makiguchi was one of these people.

Il Makiguchi criticizes normal school education asgtiessed to resign

Let us take a look now at Makiguchi’'s second chdocgood fortune.

This second chance cannot necessarily be desagbgdod luck, resulting as it did
conversely in an incident that lost the young Tsabero Makiguchi his job. However if
we think once again in hypothetical terms, we eaagine that if on this next occasion
Makiguchi had maneuvered in a smarter fashion, tiddnot have sacrificed his posts
of teacher at Hokkaido Normal School, house mastdrprincipal of the elementary
school affiliated with the normal school — insteadll likelihood, he would have used
the opportunity to arrange a transfer to anothemadschool, in the interior.

Why then was Tsunesaburo Makiguchi driven to rekigrteaching posts? Let us take a
look at theHokkaido Sapporo Shihan Gakko Gojunenshi (“Fifty years of the Sapporo
Normal School in Hokkaido”) published by the schimol 936, and think a little about
what the reasons might have been.

The chronology at the back dflakiguchi Tsunesaburo edited by the Seikyo Shimbun
gives the reason for Makiguchi’s resignation akfes.

“1901 30 years of age/April 18: resigns from pasteacher at Hokkaido Normal School,
house master and principal of the elementary scitathed to the Normal School. Goes
to Tokyo. Resignation was the result of a knifingident involving students during a
student strike in the autumn of 1900, for which Makhi was held responsible as house
master by the Hokkaido authorities and advise@s$mn. Makiguchi decided that in one
respect this was a good opportunity — to go to ©adyd present his work on geography
(laterJinsel chirigaku — “The Geography of Human Life”) completed finadlfter many
years of work.”

As an individual it is not unnatural that Makiguetould think this a good opportunity to
carry out the dream he had nurtured for years lamicttore leave his post and go to
Tokyo, however in terms of an official reason, “weedd responsible as house master by
the Hokkaido authorities and advised to resigrrelation to a student strike that
occurred the previous autumn and a knifing thabagaanied it, does not quite add up.
To investigate further, let us look again at thistfchapter of thélokkaido Sapporo

Shihan Gakko Gojunenshi, the chronology, and the entry for the year 1930€re we find
first of all, “January 19 — Principal Okamoto susged from duties, Principal Eiji
Makiyama of the Akita Prefectural Normal School ajpped as the school’s eighth
principal.”

We see, in short, that the previous principal, Bjiom Okamoto (only recently promoted
to the position on June 28 1899) lost his job eees months into his tenancy. Was there
something sinister happening at the school? Moreething is mentioned anywhere
about a student strike, either in the entry fora8efor the years immediately preceding



or following. The new principal Eiji Makiyama spemnly two years at the school before
taking up a teaching post at a higher normal scfayadirls. Makiyama too had authored
works on pedagogy and was an academic of someer@pttie education sector.

The editing of this fifty-year history resulting éncomplete omission of the strike is a
stereotypical example of prewar education histdrgearch for more information leads
inevitably to “Chapter 4 Recollections and thoughtghere we find not surprisingly a
tiresome collection of hackneyed phrases from gagtpresent staff members. Among
the graduates however, (including one who becatheeator of the Dai Nihon Beer
Company, and others who ended up pursuing camesectors other than education) as
might be expected there are intimations of lesveontional activities. These include
accounts of student strikes in the 1880s and 188@sediately arousing our interest
because this includes the period during which Madtgwas at the school. The question
is, do any of the graduates mention the strike8@OP Fortunately for us, some of them
do.

Looking back forty years
Midori Sukenobu
Graduated from the abbreviated course 1901

| started at the normal school in 1899 at the dgexteen. | pretended to be eighteen to
get in, and was the only boy in the school allwlagy from Teshio. This was the year in
which the normal school system was reformed andlédvinto full, abbreviated and
preparatory courses of study, and | was notified tihad been permitted to enter the
abbreviated course. | packed my bags and set muhlging a bit about the course | had
been assigned, but not minding too much as at ldest been admitted.

It was in my second year in the time of Principalki§ama that the third year students in
the full course went on strike in that Ishikariiohent, causing an uproar all over the
country. | remember well how we all bore the brafthe principal’s tearful lectures

after that. (ibid. pp. 246-7)

A few memories

Tamekichi Murai

Graduated March 1902

Principal - Sapporo No. 2 Higher Elementary School

1898, the year | entered the normal school, waatarahed year for the school, its first
period of expansion, and | believe it was arounsli tilme that the Hokkaido Jinjo Normal
School, as it was known, became the Hokkaido Nofchbol.

My class of fifty-seven students was permitted @Biawal entry to the school on April

20, but on June 14, the day before the Sappora Bhyine) festival, the head teacher
announced that entry exams would be held fromiteenth. Naturally this was very
sudden and we all got quite a shock, so there @aicly no enjoying the festival for me
— just frantic preparations for the exams. Theltesaf these exams were that thirty made
it into the full course, twenty into the abbrevitourse, and seven failed altogether. We
had no warning about these exams, were told nothiven we applied, and few had even



thought about the abbreviated course. There wdsngptve could do however, and there
were some who thought of leaving the dormitory,ibuhe end we consoled each other
and obeyed orders. Naturally those who ended tipeimbbreviated course were not
happy in themselves, nor were those in the fulkrseuand two years and four months
later at events like our farewell party followingaduation, while the atmosphere was
harmonious, there was also an air of sadness.\Aalipthe exams there had been a series
of regrettable events such as the organized ab$emeclasses after the Ishikirisan
Marathon and the Ishikari incident, then in Febyuafrthe following year the knifing,

and in the end there were only seven of us left.

Out of consideration for my position | will say nwre about the matters | have touched
upon here. (ibid. pp. 247-8)

My impressions of that time
Kotaro Kon
Graduated March 1905

The Ishikari incident

It was a bright autumn day in 1900. For us it wasfost trip away — we had trouble
sleeping the night before, we were so excitedy ltdp, but in fact it was for military
training, and we were divided into a North and atS8Army. We were in the South
Army, with Nakamura-san as our company commandest\ibne was involved except
the fourth-year students, so it was quite an egerall right. The first day we carried out
exercises at Tobetsu and stayed there. We feastedeocakes and pumpkin and were
treated very well, much like the mobile troop exszs of today. On the second day we
finally arrived at Ishikari. After dinner, there veeinstructions from our company
commander.

“This battalion was scheduled to depart for Zentalrly tomorrow morning, however
due to a change of plans we will be staying in tbvgn. You may hear the trumpet
calling you to assemble, but you don’t need tombde. Tonight’s curfew is five
o’clock, however we will extend it on this occastomine o’clock. You may leave the
compound as you please.”

We applauded and cheered.

The next day when the trumpet sounded we did rsgnale. The school noticed the
student’s attitude for the first time and begarcaésions.

We wandered along Ishikari beach, went to Zenibatayed the night and returned to
school the next day. Naturally the exercises alitiy the board. The third years stayed
in Ishikari and marched proudly back to schoolamfation. They were even called a
model class and I still cannot forget how disciptirthey were, how tightly in formation,
and how dignified their manner. Our corporal Shaghy Ishida expressed great
admiration for the preparatory course students, wéi@ soft in appearance but sturdy in
spirit.

Inquiries, expulsions, unlimited suspensions...therdgtory buzzed with rumors and
panic.



| can hear the tearful words of Principal Makiyaiméhe assembly hall even now.

The third years who returned in January the follgywear, thanks to the efforts of their
elders, just didn’t seem to settle down. This wasdoise they had split, as often happens,
into a radical and a moderate faction. This wasnithe terrible tragedy known as the
“knifing incident” occurred.

All those involved were expelled.

Several years passed. Our uniforms that made Udik@oblack crows changed to
distinctively colored summer clothing, our hookstdtons and our small round hats to
more stylish French hats. But we should never foitggt behind all these changes are
sacrifices made in the past like these.

Young and old, new ideas and old ideas, movingsaaiibnary: obviously the way of the
world perhaps, but we still should take heed. (ipil 253-4)

Perhaps | have lingered a little long over quotemfformer students, but this is the bare
minimum of references required in order for ustam an accurate overview of the
“Ishikari incident” and the associated “knifing ident” that led the Hokkaido authorities
to press the young teacher Tsunesaburo Makiguietii ch his sword”. Even among this
material there is an obvious desire to avoid touglun the very heart of these events
making it difficult to ascertain the truth, ty@ti by Tamekichi Murai in the second
extract who remarks, “Out of consideration for noggion | will say no more about the
matters | have touched upon here.” Something lbeta/een the lines of the childish
sentences of Kotaro Kon'’s recollections, what wencd be sure, but we have little
choice but to cling to what clues we are able tpup.

What we can be sure of thanks to these three eatimlhs however is that education at
the Hokkaido Normal School during this period wasessively “oppressive”. While
Tamekichi Murai is circumspect in his descriptidregents, we can deduce that one day,
fifty-seven of a class with provisional entry (pétted to enter the school by
recommendation i.e. without sitting examinationgyevinformed suddenly that a surprise
entry exam was to be conducted. The subsequentiageut” or selection of the class
left thirty in the full course, twenty in the ablirgted course and seven failures (i.e.
students expelled). As Murai says, “We had no way@ibout these exams, were told
nothing when we applied,” making this a particutareacherous move on the part of the
school. Little wonder when those who did pass vgelgect to selection (i.e.
discrimination) between full and abbreviated cowstselents that they “were not happy in
themselves”. We may surmise that this was the fonesféial cause of the student strike
that became known as the “Ishikari incident”, tesult of which was that only seven of
the original fifty-seven students succeeded imlgating, and indeed the list of graduates
in the ‘Gojunenshi” does record only seven graduates for March 1902.

Kotaro Kon however, who was three years behinddlaiss, says of them, “They were
even called a model class and | still cannot folhget disciplined they were, how tightly
in formation, and how dignified their manner.” Wanconly assume therefore that
because this class constituted a “model” clagmdicularly outstanding quality, more
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so than those students before or after, they virer&ihd of students who felt they had no
choice but to stand up to the “oppression” theyensibjected to by the school
authorities.

In Kon’s contribution, after relating the partictgaof the Ishikari incident, he adds as a
final exhortation, “Young and old, new ideas and idlieas, moving and stationary:
obviously the way of the world perhaps, but wd stibuld take heed”, following a
paragraph referring to a relaxation of former steéss as symbolized by the changes in
the uniform of the Hokkaido Normal School, in whizh comments “but we should
never forget that behind all these changes aréisasrmade in the past like these”. It is
impossible to ignore the meaning behind his words.

Are we assuming too much to imagine that the cedgher who stood by those forty-
three sacrificed (what an incredibly oppressivedbuthe teachers of the Hokkaido
Normal School must have been to expel forty-thneeobfifty students!) and fought for
them was our Tsunesaburo Makiguchi? The terms “ggunew ideas” and “moving”
used by Kotaro Kon elude without a doubt to thastyfthree “model” students who let
loose and were expelled, but at the same timelystaré¢he young teacher Tsunesaburo
Makiguchi who took their side as the drama unfolded

If this were not the case, it is difficult to seeen taking into account the old tricks of
government departments, why the principal and remolpedagogue Eiji Makiyama,
and the popular house master Manroku Soji werd@lotin any way responsible for
these troubles by the Hokkaido authorities, ang ddkiguchi pressed to resign.
Can we assume that on this occasion the “contspyit that burned within the young
Tsunesaburo Makiguchi, making him “different”, #arup to ignite similar feelings in
others?

And at a time like this, anyone with the cunningaafocial climber or talent for getting
on in the world would surely have gone straighPtmcipal Makiyama or some
influential person in the Hokkaido local governmantl asked for a transfer to another
school (a normal school in the interior), skilljuthanaging on the face of things to win
sympathy, while at the same time actually plottmgecure himself a better post (a not
uncommon tactic).

The fact that the young teacher declined to dq thstead taking on himself all the
responsibility that should have been borne by thegl, being the only person to tender
his resignation, becoming a “poamin” or “retainer without a lord” and traveling to
Tokyo with no idea of how he was going to makevand, is just the kind of behavior we
would expect from Makiguchi. It is also preciselgwhhe was able to complete what will
remain one of his most famous work#insei Chirigaku (The Geography of Human
Life), at the age of only thirty-two, and take fist steps toward becoming the pre-
eminent educational thinker of later years. Astenal, natural “member of the
opposition” with a strong sense of justice, it waally the only path open to him.
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IV.  Thoughts from a place without sun

Makiguchi’s third chance for advancement came ib0l9vhen he had the fortune to
begin mixing intimately with the members of tgodokai (“Group for the study of local
communities”) and participate in the presentatibtheir research and joint studies.

As is widely known, th&yodokai was a group of eminent personalities led by Inazo
Nitobe and Kunio Yanagita, and including Baron AlemTanaka, Undersecretary for
Agriculture and Forestry Tadaatsu Ishiguro, doofacience Shunsuke Kusano, doctor
of agriculture Takeo Ono, doctor of agriculturer8bhi Nasu, doctor of law Takeki
Osatake, geographer Michitoshi Odauchi, scholéol&fore Taro Nakayama and Tokyo
deputy mayor Tamon Maeda, who met monthly at thmehof Professor Nitobe, where
they would take turns to each present a compreheasiademic report. According to the
chronology inMakiguchi Tsunesaburo, Makiguchi “became acquainted with Nitobe on
the publication oflinsei chirigaku, and was already acquainted with Yanagita in 1909
through a certain critic,” but even these encowntan be counted as examples of
Makiguchi’'s good fortune. The gulf in social stahetween the members of the
Kyodokai and the fonin” Makiguchi was enormous, and his warm acceptanicethe
group a manifestation of the regard held by its tmems for the high academic standard
of Jinsal chirigaku (1903, Toyamabo). Makiguchi no doubt now apprecidhe value of
scholarship.

Speaking of the value of scholarship, while we rmsgume that the good services of
Tokyo deputy mayor Tamon Maeda were instrumentaéturing the position, in 1913
Makiguchi was appointed principal of Tosei Elemepntachool in Tokyo. It was perhaps
a well-meaning gesture in which Maeda waited waftér the publication dKyoju no

togo chushin toshiteno kyodoka kenkyu (“Folk community studies centered on integrated
instruction”, 1912; Ibunkan).

The appointment sought by Tsunesaburo Makiguchh@snoccasion was another
example of his lack of any desire for personal agdizement. Makiguchi had been a
government official himself thirteen years earhsra teacher at Hokkaido Normal
School and principal of the affiliated elementacii®ol, and possessingJdmsel

chirigaku andKyoju no togo chushin toshiteno kyodoka kenkyu two well-known works of
excellent reputation in wide circulation, plus wioigs, albeit anonymously, on several
educational publications for the Ministry of Eduoat if he had wanted to press the
advantage gained by these achievements, his spbaswn Maeda’s position in the
administration being what it was, even had no sadition been possible in Tokyo,
chances were that Makiguchi could have made admiltomeback in the teaching
profession as a teacher at the Kamakura or Sai&omaal Schools with very little
trouble. Nor would it have been difficult presumafdr him to fill a vacancy at a Tokyo
municipal junior high school or higher girls’ schoDespite all this, our Tsunesaburo
Makiguchi shunned the easier option and becamera edementary school principal,
and the principal of Tosei Elementary School at,thachool in one of the rougher parts
of town, and including a night school facility. \irew of the circumstances surrounding
the appointment, we can assume that Makiguchi khawthis Tosei Elementary School
had a night school and was located in a neighlmatiod poor artisans next to the
pleasure quarters of Yoshiwara, or rather in faat he chose the school precisely
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because of these features. No doubt Makiguchi thiotingit the children of poor
disadvantaged families, i.e. without their “planghe sun” were exactly the children
whom could most benefit from the “educational idees” he had diligently
accumulated and formed over the years.

This “eccentric” choice was what led to Makiguche\gentual production of the classic of
radicalism, $ka kyoikugaku taikel (“A System of Value-creating Pedagogy”).

True theories on educational reform do not origenaith those in central authority
issuing the orders. It is when the free spirits whkosist in their “eccentric” drifting ideas,
at the same time constantly digging deep in seafrehvein of universal “knowledge”,
determine to teach themselves, and then decidelpoothers and society that the right
theories emerge.
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The young Tsunesaburo Makiguchi and our times
From the frontline of research onJinsei chirigaku

l. Why now is the time to reflect on the ideas aikWyuchi

I'd like to begin this section with an issue of iradiate concern. At present, i.e. as of
September 1982, two of four candidates for thedestdp of the governing party in Japan
have indicated that “a national crisis of unpreceee gravity demands austerity from all
our people” and are alluding to the probable ussoefcive policies, on the assumption
that the next government will be forcing these giek onto the great majority of the
people. This has been reported on a number of mersasand as a result the mass of
people are showing no particular reaction. Wharst €éncountered these reports myself,
| was astounded that people did not feel more agel recall, the sovereignty of this
nation was supposed to lie with us, its people.

Recession - only to be expected, trade frictianly to be expected, administrative
reforms - only to be expected, more taxes - onlyg@xpected, control of textbooks -
only to be expected, military expansion— only teeRpected... As an agenda of power
politics that assumes everything is “only to beestpd” is advanced day by day toward
completion, one day we may wake up to find thattive,great mass of people at the
bottom of the pile, are locked into an identicaligtion as that of the 1930s in terms of
our society and culture.

One aspect of our society and culture symptomédtithe 1980s is the admiration all
Japanese have for “power” and the way in which tieye allowed themselves to
become captives of “power.” Even granted that eesalt of the social phenomena we
witness every day - the most ordinary politicianddenly elevated to prime minister, the
most vulgar of people suddenly television perfosneho lead public opinion, to name
just two examples — every one of us labors undeillision that we too can have power
if only we want it, because in this we must se¢ ¢ghgestalt is produced sufficient to
create the pattern for this illusion, there is @tolly no need to single this phenomenon
out for special criticism. However, the significanaf this admiration of power and desire
for “power” and the voluntary curbs placed on tb# Espeak of here incorporates a
warning about the current irregular state of asfair Japan in which the psychology of
the people at the level of everyday existence impated throughout with this “love of
power.” Thanks to innovations in advanced sciemzktachnology that surpass those of
the west, the vast majority of Japanese peoplewant to be controlled, want to be
ordered around, and are seeking affirmation of gedwes in this way, however it must
be said that it is precisely these attitudes imugfind that constitute an expression of the
“will for power”.

Why then is the country so full of people who attea by the idea of power? One
conclusion we inevitably arrive at is the well-wdheory that the leaders of the
absolutist Meiji regime only accepted those aspetctsodern European culture that
suited their purpose, and used these without esmpang any conflict of ideas with the
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pre-modern elements within themselves. No matter tnoich anyone tries to deny it,
those great achievements of our Meiji forbear$ stifround us with a formidable barrier
that prevents us from crawling out of the depthewfmisfortune. Another reason, which
should at the same time be understood from a lyeegpective including cases in the
West, is that because the ideologies and systemm®adérn public education were
formulated and put into practice purely to satisfy political, economic and military
demands of the modern nation state that sprung wggpid succession during the
nineteenth century, the humanity and individualguagss of children in compulsory
education were relegated to a secondary positienptiority being immediate benefit to
the state, and that for a long time, nobody notibed this strategy was very much
putting the cart before the horse (i.e. inverting €nd and the means, the subject and the
object).

Children entering this absurd system of public etioa forced on them by the state in
the end will spend their lives dependent on rutesragulations devised by others (i.e.
totally different rules to the basic principleslité they discover themselves). This
education is by rights hardly deserving of theefitiowever the state disregards this fact,
accords teachers a semblance of authority, andgahem to drag children toward
whatever the goals of the state happen to be. tmfately, for far too long before the
modern period teachers tended to be monks whodraé down in the world, the top
servants of aristocratic families, or hangers-oweélthy merchants, in other words
people not fitting properly into any particular apational group, so from the moment
they gained any authority in the eyes of the waddchers had no hesitation in taking on
the role the scapegoats charged with implemenhiagrjustices of the state. In
education in Japan in the modern period, even smtaan in Europe, the power of the
state loomed sternly behind the teacher, on taphadh sat the authority of the teacher
standing before the children. This existence ahalsnumber of people giving the orders
and a large majority subordinate to them contirexesn today as a flaunting of
educational authority that has prevailed sinceMgi period, despite the emergence of
conspicuous variations in the 1980s like @&akushu shido yoryo (“Guidelines for
instruction”) andKyotsu ichiji shiken (universal university entrance examination)
courtesy of the officials of the Ministry of Eduat. The production of people graded
according to their “deviation value” i.e. how thegjate to the average, suits the goals of
the state (these days the maintenance of a highetadrolled society) perfectly.

Alfred Adler is known as the psychologist who folated a theory of “individual
psychology” as an alternative to the teachings®fientor Freud, who believed sex to
be the main determinant in personality, concemigatistead on the conflict between
feelings of superiority and inferiority. Adler doéd people into submissive and
imperious types, and reported that both these tgpeproduced during the process of
education. “The greatest disadvantage of an auétioe education,” he wrote, “lies in
the fact that it gives the child an ideal of poward shows him the pleasures which are
connected with the possession of powddhder standing Human Nature).

Bertrand Russell, influenced by the psychology respof Adler, adds in his bodkower

(1938), (Chapter Two, Leaders and Followers) “Auitiative education produces the
slave type as well as the despotic type, sinaaids to the feeling that the only possible
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relation between two human beings who cooperateisin which one issues orders and
the other obeys them.” Russell continues latengile spoken hitherto of those who
command and those who obey, but there is a thpd, tyamely, those who withdraw.
There are men without the courage to refuse sulnisgthout having the
imperiousness that causes the wish to command. i8antdo not fit readily into the
social structure, and in one way or another thek serefuge where they can enjoy a
more or less solitary freedom. At times, men witis temperament have been of great
historical importance.....Something of the hermi€sper is an essential element in
many forms of excellence, since it enables meegest the lure of popularity, to pursue
important work in spite of general indifferencehmstility, and arrive at opinions which
are opposed to prevalent errors."

The “third type, namely those who withdraw” reféere to those who free themselves
from the relationship of command and obedience,remidhose who have dropped
behind through sloth or stupidity. On the contrdingse are the individuals with the
formidable energy required to take the initiativiel propel themselves outside the
“power structure.” In short, if we are to maint&ieedom of thought in the true meaning
of the word, and oppose the prevalent errors, wet make the decision to throw
ourselves bodily outside of all that is “power”. &ming this, but being unable to make
that decision, symbolizes our cowardice as ordimaey.

At the very least, | would like to shed some lightthe important question of what it
means to stand outside of the framework of comnaemdobedience and think for
ourselves, by examining the traces of a voyagenthlgean eminent person familiar to us.

These traces left by a eminent person familiarstatigoes without saying, are the
numerous sketches that Tsunesaburo Makiguchi cgi¢ed and discarded,
contemplated and discarded again as he crdatsa chirigaku amid abject poverty.
From this pile of rough etchings was born a monuaieacademic work.

Il. Jinsal chirigaku — a product of the pedagogical paradigm

In 1900, the first year of the twentieth centurjnen the “young Tsunesaburo
Makiguchi” embarked odinsei chirigaku, not a single preceding work existed of even
any slight assistance as a model for the scienttiBory of geography he had in mind.
There were of course magazines I&shi and a number of published works in
individual sciences falling into the broad categofynatural geography” e.g. geology,
topography, soil science, limnology, oceanograpity meteorology, but these were a
disparate collection of writings, and to the yoigkiguchi at least appeared to be of
little immediate use in the scientific pursuit ¢fié relationship between land and people”
which he was formulating, having either excessivasufficient detail. Most

importantly, they were in essence mere translatiensransplants of Western geography
displaying a distinct unwillingness to tackle tesues of life i.e. the real concerns of
Japanese people. For this reason, thanks to thateteposition of the specialists
involved, geography as a discipline had becomesasingly theoretical in nature,
resulting in a growing aversion to the “dull dryedearning” of those dimensions of
geography dealt with in elementary and middle sttedbooks. Something had to be
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done. The question was what could be done to esaldients to build up their powers of
observation, to reveal the powers of reasoningiwigach student that would enable
them not only to answer the question “what?” blitthe question “why?” The “young
Tsunesaburo Makiguchi”, desperate to find the answthis question and realizing that
no existing work would provide the desired resudes;ided that he had no choice but to
write a book himself.

In 1900, Makiguchi was still head of geography akkhido Normal School. The draft of
his lectureYama tojinsei (“Mountains and Human Life”) given in May the preus year
at a regular meeting of former classmates in theadall, had been published in July
that year in thédokkaido shihan gakko dosokai zasshi (“Hokkaido Normal School
Former Students’ Magazine”) No. 13. This draftloé fvama to jinsei lecture was used
again in Chapter Sangaku oyobi keikoku (“Mountains and valleys”) odinsei chirigaku,
published in October 1903. Some slight revisiorss been made, but this treatment of
the old manuscript i.e. using it three years gitenting, (despite the fact that the
manuscript was too long and Makiguchi had no chbigeo in his own words “cut it in
half for publication”) itself four years after tlaetual lecture, demonstrates the
attachment and pride he felt with regard to theusanpt. At the same time, from a
bibliographical viewpoint this manuscript provice$oundation for extending the period
during which Makiguchi worked odinsal chirigaku back to May 1900.

Now if we take thisrama to jinsei and compare the earlier and later manuscriptaree
surprised to find something extremely important thea as scholars of Makiguchi’s
thought have carelessly missed in our investigatidhat surprise is similar to the
surprise of wandering through the cloud and mistheridge of a high mountain, when
suddenly the cloud and mist is blown away and timersit of the mountain appears
towering above us in a bright blue sky, much clakan we had imagined. When we take
a closer look, to our surprise we see it is clegrtrdown to the base of the mountain.
The recenMakiguchi Tsunesaburo zenshu dainana kan shoki kyoikugaku ronshu
(“Complete works of Tsunesaburo Makiguchi Vol. arlg essays on the subject of
pedagogy”) (1982; Daisanbunmeisha) reprodi¥@esa to jinsel as it was in its first
magazine publication, including the exhaustive iotés and supplementary notes of
proofreader and annotator Hideo Sato. These netegs o illuminate the early process
by which Makiguchi’s ideas were formed, somethifigvbich previously we had little
more than a vague idea. First of all, let us tal@k at page 2 of the foreword (pp. 329-
30 in the “Complete Works”).

Yamato jinsel (Mountains and human life)

Having been asked to present this lecture, | agngbut giving it much thought, and
after considering for some time what | should &lout, and coming up with no brilliant
ideas, | chose the following subject and consgédiet plan based to some extent on the
so-called five stage format. There are time retsns however, and I'm afraid | am not
much of a speaker, so | can’t promise things wdrkvas planned.

This is the aim of the lecture. | believe you willlincorporate what you hear today in your exigtin
knowledge to form a harmonious whole.
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My lecture is calledrama to jinsei (“Mountains and human life”). At first glance you
might imagine a topic like this to be rather prafdubut this is not actually the case.
Academic disciplines are not necessarily originatharacter. Look back to the origins of
the law of gravity and what do you find — an apelé that’s all. The great invention of
Pestalozzi too simply involved showing what wagadty there. The same can be said for

geography.

Here, believes that any extravagant ideas evok#teiminds of the audience will have
been largely curtailed.

Well then, how shall we begin? Mountains are somgtiiou have seen with your own
eyes, something familiar to you all, so I'm sureiyready have some thoughts on them.
At the very least let’s put our minds to the follog statements.

1. Mountains produce many things.

2. Climbing mountains lifts the spirits.

3. Mountains make rain fall.

4. Mountains create water sources.

The listeners are made here to pull apart theirdsds.

What | want to talk about here are 2. and 3. Wisatyl will be no more than ideas you
already have, or parts of ideas you have, andl lsimiply try to arrange them in a
slightly more orderly fashion. My topic then, magecifically, is “explaining what value
mountains have with regard to the various interestbelieve to be our objective in
teaching”.

Here the six kinds of interest must be revised.

1. Interest related to experience
2. Interest related to thought

3. Aesthetic interest

4. Empathetic interest

5. Social interest

6. Religious interest

At this point, believes the concepts assimilatedhylisteners are clearly sorted and they
are ready to accept the ideas a whole. This iprtgaration process.

From here the author moves on to the main topiother words, to ensure his audience
has a firm grasp of what he is talking about apriesents new concepts to them, it is
necessary to divide the material into several gastto explain it.

These sentences leading into the foreword have cigdnom the latel¥ama to jinsel
manuscript. It would be reasonable to imagine tioeirgds for this omission to be that in
the old manuscript, having “curtailed extravaga®ais” in his former classmates at
Hokkaido Normal School, the aim was to make thermd&rstand the value” of
mountains as in Herbartian teaching theory “withare to the various interests,” and to
reproduce this without modification Makiguchi thdmigvould be annoying for the
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readers oflinsal chirigaku. And in place of the section omitted, in the neananscript,
before embarking on the final section of Chapteséhgaku oyobi keikoku” (“Mountains
and valleys”), i.e. “Section 8 Summary”, he addsmall script the following
“disclaimer”.

“So far | have analyzed and observed the diffeedgrments of the effects that mountains
have on human beings, and have been careful metdook the overall effect of the
combination of these elements. Therefore to bimgdiscussion to a conclusion, we
need to shift our viewpoint slightly and summarnizeat we have analyzed and discussed
so far. At the time, in Hokkaido, | lectured alétbn the question of “mountains and
human life” for the benefit of the students. Agihly this discussion to an end, | admit
there will be some repetition of that lecture malehowever as | did have a few things
to add, | have made some slight revisions and rttagdeevised version an abridged
version.

(Makiguchi Tsunesaburo zenshu daiikan Jinsei chirigaku (1) [*Complete Works of
Tsunesaburo Makiguchi Vol. 1 The Geography of Huitide (1)] pp. 124-5)

Makiguchi had “analyzed and observed the elemdrtseceffects that mountains have
on human beings”, from “SectionYama no kodo to jinsai” (“The height of mountains
and human life”) to “Section Keikoku to jinsei (“Valleys and life”), however because
the basic framework of his observations was grodmddderbartian teaching theory, it
would be reasonable to interpret these words usedriclude the final section as a desire
to acknowledge what he owed to the pedagogy of &terb

Already, in the introductory section diinsai chirigaku - i.e. “Chapter 3kani shui o
kansatsu subeki” (“How we should observe that which is around u#fpkiguchi uses
Herbartian teaching theory as a framework, summmthe question of how people
interact with their surroundings as follows: “Basa we deal with all different kinds of
people, we employ various methods of interactior.May observe moreover that even
when interacting with the same person, as time gges under different circumstances,
or at almost the same time, we use several of #lese methods of interaction.”
Makiguchi even provides a diagram, adding “whenapply the items in the summary on
the right, we should be able to categorize theshasvn on the left.”

Spiritual interaction

Sensory interaction (2)
Interaction via use (2)
Scientific interaction 3)

Aesthetic interaction (4)
Moral interaction (5)

Empathetic interaction  (6)
Public interaction (7)
Religious interaction (8)
Experience

Social interaction
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This system of grouping spiritual and intellectaetivities into categories such as
“sensory interaction”, “empathetic interaction” xfeerience” and “social interaction”
made perfect sense to people working in educatidiapan during the 1880s and 1890s,
and was a system that anyone knowledgeable itfi¢hdswould readily recognize and
understand.

This is in all probability the reason Makiguchi ssiously avoids gratuitous repetition in
the newYama to jinsei manuscript.

What | have gleaned from a detailed comparisom@fld and new manuscripts is that in
the earlier manuscript, a phrase in parenthesasested at almost every stage, and at the
end of each section are notes on teaching theay,ldave already discussed the
experience of mountains and interest in mountainerms of reasoning. Here | realized
that mountains have considerable value in termpfoving understanding.”
“(Observing from this perspective should provokeisnempathetic or social interest. In
other words, interest out of empathy as opposeletinterest from the viewpoint of
reason that | mentioned earlier. This is the resiulhe conclusions and summary in
Section 4.)". The “young geography student” Tsaeso Makiguchi clearly grounded
his observations of geographical phenomena in ¢dagogical paradigm, at the same
time possessing a command of precise techniqueslottive reasoning, and eventually
“discovering rules” and “establishing principlesitough his own efforts.

The means by which Tsunesaburo Makiguchi achievisdtaking into account his
starting point as a thinker, must be found in tedggogical paradigm. The role of
Principles and Practice of Teaching (1886) written by James Johonnot and translated by
Nagao Ariga, the first work Makiguchi encounteredhis admission to the full course of
the Hokkaido Normal School, cannot be overestimé@edause the young Tsunesaburo
Makiguchi, who digested the pedagogy of Johonnbidlwcombined/resolved perfectly
in the United States British ideas of empiricakstific consciousness with the
developmental teaching theories of Pestalozziginmthe resulting set of ideas to
fruition) as he progressed one step at a time e formation of his own ideas, was,
unlike his classmates, sustained in his thinking lgyounding in the “ocean thought” of
Arahama in Echigo (modern-day Niigata) and theitgniened rationalism” of his time in
Otaru, he was able to master easily the varioadively carefree pedagogical theories of
the first half of the Meiji period. Furthermore, kMguchi was able to impose upon
himself a “discipline of ideas” far stronger th&wat of any other student in any normal
school in the country. Pedagogy itself was thetladsanced academic discipline in the
modern period, and being inherently a hotchpoteitaoted from the essences of various
adjacent sciences, it was convenient in that stgfdyedagogy allowed Makiguchi to
absorb a number of modern sciences at once.

The objective fact of conformity to the above pemtsigal paradigms confirmed by
comparing the old and new texts¥ama to jinsal is something that Makiguchi himself
openly acknowledges in his explanatory notedimsei chirigaku. Once again | confess |
will resort to an extract, however | believe iuisavoidable in order to gain a correct
understanding of this acknowledgement.
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1. The natural environment that surrounds us on @fisshas a constant physical and
spiritual effect on our daily lives. If we theregoobserve closely all these elements
and their relationship to our lives, we will finlet basis we need to understand the
situation in different regions and countries ascdbed inChishi. And if we accept
this as what ought to be the popular view of geplgyathen we can largely interpret
the geography of different regions and countridsatvehould be called the various
types of geographical discourse, by applying thesdamental ideas. Being a bit on
the slow side, what | have come up with despiteatiys a result of some effort is no
more than what | have endeavored to find out atiesitbasis for understanding. My
learning is only of limited extent, and | am stiable to find an example from which
others may learn from. All | have done is followrs®rules of pedagogy that have
occurred to me to gradually arrange material intodontent of what | say to you, and
now more than ever | am concerned that | havedadeproduce what | had hoped.
My conclusions are no doubt riddled with defectthim same manner as my
materials. | hope to receive some guidance orfriins those more knowledgeable
than myself in this area.

2. Because the objects of our observations are paneasociety we live in now, any
attempt to obtain a correct understanding of thesw$ us inevitably to current
affairs. So while | have remained aware of the dije of this work, | have
sometimes had no choice but to stray somewhat fngrmain topic, and | ask the
forgiveness and understanding of my readers far thi

Thus Makiguchi does not shrink from stating unequally that he has merely attempted
to arrange the jumble of materials he finds in fr@inhim into some coherent form while
“adhering to the laws of pedagogy.” This is becand@s attempts to construct a
fundamental theory of geography, Makiguchi is ia gosition of “not having the ability
to forge parameters for this structure” and Makigutemself has no hesitation in
confessing that he is unable to find an alternatiMeasing his ideas on the structure of
pedagogical theory.

If Makiguchi had submitted unquestioningly to treithority” of existing works on
geography and thought, “if great teachers of setited reputation cannot do it, how
could someone like me?” or “there must be conslaerdifficulty involved if such great
men do not do it, so there’s no way | could,” theémat would have happened? He would
have decided that the foolhardy endeavor that tvasvtiting ofJinsai chirigaku was

pure madness and discarded the idea before ewsnpding it. That however, is not what
happened.

Il “Anti-authority” ideas — relativist value thep

Suddenly we find ourselves close to the end ofdisoussion.

There can be no doubt now that the “young Tsunesadakiguchi” employed the
pedagogical paradigm to construct a unique systegeagraphical theory. So far | have
discussed the various influences leading to théngrof Jinsei chirigaku, but merely
comparing Makiguchi’s work with existing work in @graphy relegates the ideas of
Makiguchi himself to the status of a mere shell] avakes it impossible to grasp the true
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nature of those ideas. The study of Makiguchi'sutiitd has once again entered a new
dimension and a new phase.

We must not reach the hasty conclusion however kakiguchi succeeded in
developing a unique and creative geography systehinself simply by “adhering to
the laws of pedagogy”. Aspects of his system witleodoubt belong in the realm of true
inspiration. In these, Makiguchi displayed a gerali$is own.

Having recognized this we must remember finadel chirigaku was as we might expect
a work conceived, contemplated and researcheddeutise realm of “power” (the
command/obedience relationship). Returning to tbede of Russell, in terms of being
created during a period and at a place when ap&vas one of the “third type namely
those who withdraw,” determined to enjoy “a solittreedom” and indulging in
“something of the hermit’'s temper”, Makiguchdmsei chirigaku certainly fits the bill.

In April 1901, Tsunesaburo Makiguchi, then alscade master at Hokkaido Normal
School, was forced to accept responsibility forfdmaous strike incident, and left
Hokkaido for Tokyo, having been made as it werdath on his sword.” Despite saying
that he was going to write a book on geographfjrsitthere seemed little hope of
achieving this. In short, he had little choice tmutontinue the life of an unemployed
wanderer. It is around this time also that Makiguwdimes into contact with the socialist
activists drawn to theleimin Shimbun (“Commoner’s News”) as a meeting place. This
was a life light years from his existence as a rasohool teacher, during which he had
gone with the flow as part of the power structuréhe state.

And it is precisely because he wrote during thisgakeas one of “those who withdraw”,
that as Russell says, he was able to “resist tieeoiupopularity”, “pursue important work
in spite of general indifference or hostility” afatrive at opinions” which were
“‘opposed to prevalent errors.” Without diminishidigkiguchi’s other works, the
fundamental reason for his producing such a mastpnJinse chirigaku was that at
the time, like it or not he was beyond the magnetit of “power.”

I would like here to draw the reader’s attentiomteery significant point concerning the
writing of Jinsei chirigaku. This is that inJinsal chirigaku, Makiguchi deliberately avoids
the terminology used specifically by those in pawdrave conducted extensive semiotic
searches adinsei chirigaku, however to describe all my findings would consudargoo
much space, so | shall confine this discussiondimgle example.

When you think about it, Makiguchi spent his chddld and his early adult life in
Hokkaido, the school from which he graduated waSapporo, the administrative center
of Hokkaido, and he “served” (not a term | favaut bs it was widely used at that time |
will employ it, if ironically) for around ten yearmn the staff of his old school, so we
would presume that the wokditaku (development, reclamation, exploitation, i.e. advor
often associated with Hokkaido) would appear frexjyen Jinsel chirigaku. When we
actually examine the original text however, we e®that Makiguchi has made a
conscious effort not to use the term, and only eywit in a fairly off-hand manner (or
for paradoxical effect) when it is unavoidable.

In terms of frequencykaitaku only appears four times in an enormous book of one

thousandkiku size pages (i.e. 22 x 15 cm pages) (strictly lipgasix times in four
places). This is certainly not nearly as frequeatiymight be expected. Makiguchi’s
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stubborn determination to exclude the term is bltabvious. The termkaime and
kaimeijin (“enlightenment” and “enlightened person”) on tlileay hand are sprinkled
liberally throughoutlinsei chirigaku, a kind of leitmotiv for the work, appearing owere
hundred times in those one thousand pages in aemwhb‘variations on the main
theme.” We must not forget that “enlightenment’nfi@d the foundation of Makiguchi’s
geography, and was the alpha and omega of his pgdaaimei (enlightenment;
education) an#taitaku (development, reclamation, exploitation) are venyilar words in
terms of Japanese expression, both in appearadde aound, however their meaning is
as different as “civilization” and “barbarity”. Weithe latter term i.&aitaku (these days
“kaihatsu”) has no separate existence from the power ot or large corporations,
the former, i.ekaimel, only exists in close association with the smfithe individual.
There are three or four other reasons why MakighaHilittle option but to tredaimel
with reverence and rejekaitaku, however we can justifiably say that the main oeas
was his understanding of the political and so@alities ofkaitaku, as advanced in the
main by the state, for what they were — a sagajastice, barbarity and inhumanity.
Any reader oflinsal chirigaku who fails to note the textual fact that the authas
consciously avoided the terkaitaku — a term with which anyone with a connection to
Hokkaido should be more than familiar, would fadrh the beginning to understand any
of the concepts that the author is promoting, @eelence any change in themselves. The
significance of an item of vocabulary that only eprs six times in four places is
considerable, so | would like now to list eachladge uses.

... This is something we must not overlook, like tigngicance of the landing of the
American admiral at Uraga on the Miura Peninsuka, the emergence of a giant of
religious reform (Nichiren) from the southern pafrthe Boso Peninsula, and like the
way in which the development of Hokkaibegan at Oshima. We may see then that the
leaders and main instigators of the reforms ofMllegi Restoration, i.e. the people from
the fertile lands of the Satsuma and Choshu ctiidsndeed have some bearing on the
character of the peninsula.

(Chapter 7 Peninsulas and promontories, SecticanihBulas and Civilizations)

This could well be the reason why most of Japaighdst mountains are famous peaks,
inspiring priests to take to them and pilgrimsravel around their sacred sites. In
Hokkaido, there are examples of mountain worshipragrthe local people, and perhaps
it is simply that the land has only recently bepened u@mnd they have yet to be
discovered, but there are still unfortunately nopées on the tops of mountains. The land
has however been developedaynountain people. Can the mountaintops have lggssi
been left without such adornment for this long®2iywmuch doubt it. And in actual fact
even in our playground of Hokkaido, every year qniA8 by the lunar calendar the
elderly men and women of Horoto leaning on theilking sticks and forgetting how
bent their old backs are, take their grandchildterthe rocky Moiwayamad rfkarashipe

in the Ainu language) and climb the mountain wipdging their respects to the thirty-
three statues of the Goddess of Mercy en routeielw of this, no young person living in
a country of mountains could do less.

(Chapter 9 Mountains and valleys, Section 8 Sumjnary
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Because forests are the most influential factdhéndistribution of rivers, if we know

how many rivers there are in a particular are, whil correspond roughly to the forested
area in the region. Most of the small rivers amdasts of our local areas find their source
in areas of lush forest, and the rivers that fl@tmeen these trees dry up completely
when the trees are felled as part of developrogtite land, so you can see how these
areas are left with nothing but the remains ofrbeels.

(Chapter 11 Rivers, Section 10 Rivers and enligddandividuals)

Plants do not only differ in distribution accorditggthe climate of an area, but even
within areas subject to the same climatic cond#iplant varieties will differ depending
on the soil. This is something obvious to anyone w#ésts an eye outdoors for even a
short time. The terms sandy plain, grassland, dosést and developed araa generally
used indicate the distribution of plant life basedsuch factors as soil and topography.

1) Sunahara (flat sandy areas)

Places where the soil and sand that form the sudathe earth’s crust are exposed are
either completely devoid of plant life, or plarfelis only found in very small quantities.
Narrow strips of flat land near the sea, lakesrarats belong to this category, and are
generally disregarded as areas unable to be @unytose.

5 Kaitakuchi (developed land) An area in which human labor hasesl the state of the
natural environment, using it for the cultivatioineovariety of crops. Includes rice
paddies, vegetable plots, grazing land, housedsrett.

The above categories and order also indicate theerration of useful plants. In other
words_developed lanegkfers to so-called fertile land suitable for grewing of useful
plants, most of which were once areas thickly cedan forest and suitable for dense
growth. Forests become desolate in the followiages, and plant life scarce before
finally disappearing as the region is transfornmed desert.

(Chapter 20 Plants, Section 8 Distribution of pdantrelation to soil and natural
features)

The young Tsunesaburo Makiguchi had witnessed aadliof several actions of
extreme cruelty and inhumanity in the developméniakkaido, and did not overlook
the injustices perpetrated and the corruptionrzst rife under the Satsuma-Choshu
government. At the time, (in fact the same candi@ sf the period after World War 11)
Japanese intellectuals were studiously ignoring iftlore brazen and ignorant of the
opinion leaders losing all inhibitions and glorifgi the government’s actions) the way in
which the great powerless majority of people weiféesing in the name dfaitaku,

while a handful of the strong and wealthy in poVireed their pockets; in other words the
fact that the land of Hokkaido was being systenadltidestroyed by “colonization
policy” and “imperialist ideology”. Our Makiguchi’genetrating powers of observation
however enabled him to see the truth, leaving lensequently with no inclination to use
a term likekaitaku employed with such abandon by the government artaime
academics. (These penetrating powers of observatiaever did not mean that
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Makiguchi neglected to fairly assess the positispeegts okaitaku such as

modernization and rationalization, and at no tditehe adopt the narrow-minded stance
that all he had to do to be effective was to daiand oppose anything and everything.
Rather he always insisted on a holistic and re¢agipproach.) Take a look at those four
examples okaitaku that scrape intdinsei chirigaku. No matter what kind of slant you

try to put on any of them, never does Makigucheggven the slightest hint of

affirmation or unreserved support for the ackataku. This is one of the remarkable
aspects oflinsal chirigaku.

While on the topic of the remarkable naturdiofei chirigaku, we must not overlook

the fact that Makiguchi harbored pacifist ideashaf most radical variety. Around the
summer of 1903, when Makiguchi was working on tremuoscript foildinsel chirigaku,
pressure was mounting to take a tough line ag&ussia, and the whole of Japan was in
suspense, waiting for war to break out. Seven psalies from Tokyo Imperial University:
Masaakira Tomii, Hirondo Tomizu, Toru Terao, SaKa#&ahashi, Shingo Nakamura,
Noburu Kanai and Kiheiji Onozuka sent a messagripport for war to Prime Minister
Katsura, urging him to “take this opportunity tg the flag of justice and face up to what
must be done with the means at our disposal” intlWwheame known as tt@hichi hakase
kengen or “Seven professors’ proposal”’, and engaged tivides that aimed to muster
public opinion behind war, including writing in nepapers and magazines and going on
speaking tours to publicize their views, in whatdrae a well-known event in Japanese
history. Through all of this warmongering, our yguisunesaburo Makiguchi continued
to sing to his own “anti-war”, “peace” and “intetimnal harmony” tune in direct
opposition to the majority opinion, in a kind ledsso continuo throughoutlinsei

chirigaku. On page four of the opening volume he suddentjades, “We feel we are
offering ourselves to the world and making the @alir home. However in actual fact,
we who have encountered the enlightenment of tHec@dtury have made little headway
in these things even if we are aiming toward thand they are things we should be
aiming for. Stupidly we impose our own limits arenain trapped in vain within the
confines of our old walls, and are in danger ohgeswamped by our own petty and
narrow-minded conflicts.” (Chapter 1 An overviewtbé relationship between the earth
and human beings), and has no hesitation in désifapel the nationalistshikan or

idiots (this wordchikan incidentally is now only used to describe a perpetrator of sex
crimes, but in the young Makiguchi’s time it wagddgor idiot or fool). He then proceeds
to clearly target those pressing for war, insistimaf the economic effects of war on
private enterprise deserve more attention thaomalist politics.

“This confrontation with the world’s powers is saalbe about autonomy and
independence, but this is only in political termmsterms of economics we bear a portion
of the burden of improving the lives of all by spdéng ourselves to every corner of this
enormous market and cooperating with each otheraamno more than an outlet for the
items produced as our part of this burden. Thatesseconomists have used the term
“trade group” as a substitute for “country” demaeasds this fact. We talk about civilized
nations and uncivilized nations, but this is no entran the difference between selling
high quality manufactured goods and low qualiteridr manufactured goods, the
difference between being an itinerant salesmaroaming a shop. And so the position of
our great Japanese empire in this enormous marketa of a long narrow mountainous
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land a mere 27,008ubo in area lying between 21 and 51 north and 1201&@ddegrees
east, full of rundown shops, where people sit idlfront of the brazier happily smoking
and waiting for customers; no more than a silk shiop tea shop-come-general store
with a cherry blossom symbol on the curtain atehgance, staffed by 40 million
employees.” (Chapter 13 Ocean Section 1 The ifabe@ans in our current situation).
Now how’s that for a far-sighted view?

Makiguchi clearly placed himself outside the magni¢ld created by the power of the
state. By doing so he developed the ability to peecthe truth where others could not,
and develop views “opposed to the prevalent errdnsKyodoka kenkyu, published in
1912, considering he was employed by the Ministrizducation to compile a geography
textbook, the way in which Makiguchi still succead®penly venting his “anti-central
authority” views is quite impressiveChiri kyoju (“Geography instruction”) however
(published 1916) is rife with double meanings owbich he has obviously agonized, as
an elementary school principal and thus unavoidphly of the command/obedience
structure. Indeed, iSoka Kyoikugaku Taikei (“A System of Value-creating Pedagogy”)
Volume 1 (1930) and Volume 2 (1931), written durthg period in which his sense of
alienation was rapidly deepening, even in his pmsias an elementary school principal,
he had already begun to voice free opinions outfideealm of “power.” In Volume 3
(1932) and Volume 4 (1934) he vents without inldbpithis by now totally “anti-
authority” views. This was a result of the growimgadth and depth of his spiritual
universe as a follower of the Nichiren Shoshu g@attion is required in any attempt to
rank Makiguchi’'s works, but these developmentstlagereason any fair assessment will
conclude thafinsal chirigaku and the four volumes &bka Kyoikugaku Taikei may be
counted as his masterpieces.

Furthermore iflinsei chirigaku had not been completed, is it not highly dubiows the
process by which Makiguchi formed his main ideasidave continued to be active
through his second, third and particularly his thuwork —Soka Kyoikugaku Taikei? It
was only when the free spirit tested his wings idetshe web of power (in some periods
it would be strictly more accurate to say on iisdes) that life was breathed into the
skeleton of the pedagogical paradigm.

My research has turned up a number of geniusesewipboyed the pedagogical
paradigm to excellent effect in other fields. Alegar Graham Bell, who discovered the
telephone through his enthusiastic efforts in etlandor the deaf. D.H. Lawrence, who
created great works of literature with piercingahs into the faults of twentieth century
industrial society, based only on the pedagoginalKedge he obtained in training for
teaching at Nottingham University. Both these memnenfree spirits, who withdrew from
the realm of power. It would be a grave error hosvde assume that within the
pedagogical paradigm lies some amazing innate pakelf this were the case, surely
there would be none of that class of inferior s¢ipwimcipals — yes-men of the
administration -ranting about “the destruction dfieation” or reviving the compulsory
singing of the national anthem and flying of thpaleese flag, issues that confront us so
directly today, and no undignified scrambling bgiezly professors for honorary posts
and medals. In the final analysis, we must concltiti when used by those stubborn but
gentle types able to step outside the bounds of/&pbto promote their own brand of
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free thinking, the paradigm of pedagogy, whiclruth is no more than a kind of Jack-
of-all-trades jumble of disciplines, can be usedurprising effect.

This is also an issue with which we must all codtaiWhen we escape to a place where
the logic (or occasionally the sentiment) of “podaat manages and commands us at
every level from the society of our nation as a leto our everyday lives, and urges us
to affirm its authority, cannot reach us, the Eesit rays of “absolutism” and
“authority” cease to shine on the world and wedearly that in fact all things are very
much relative and play only an unobtrusive tramgitole. We should notice furthermore
that it is the “reverse thinking” of “escape frohetsystem” that elevates ideas previously
on the outside or the fringes to the highest pmsjtihat has true revolutionary impact.
OurJinse chirigaku, which remains clear-headed and optimistic throughis a great
work in that it perceives all of creation in terofs'relative thinking”.
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